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StEP academy trust is a growing family of schools that strive 
together for excellence in partnership to improve children’s life 
chances. Like any good family, StEP academies support, challenge 
and work to improve each other. this termly newsletter provides 
valuable StEP up and StEP ahead key questions and information 
for discussion and action across all our academies. the StEP 
Standards newsletter will focus on quality assurance, strengthening 
leadership at all levels and inspection insights as well as keep you 
up-to-date with the very latest StEP Standards and assessment 
developments across our trust.

ofsted updates for Headteachers  
and Governors (full document sent  
in october 2016)
the changes to the handbooks include:

 � Information about online surveys of staff and pupils
 �Changes to the ‘outcomes’ grade descriptors to take account of the 
changes to assessment and accountability
 �Changes to governor involvement in inspection, to take account of, for 
example, local/strategic governing bodies in multi-academy trusts

in addition:
 � Schools judged to be good at inspection since September 2015, may 
now go into their fourth year before re-inspection

How familiar are your team with the inspection handbook? What 
sessions have you led with school leaders and governors? are you 
aware of which of the ‘outcomes’ judgements relate to historic or 
current assessment information?

Website 
compliance 
checklists 
and notes

reminder to complete: 
What StEP academies 
and free schools  
should publish online 
from dFE guidance  
June 2016.

disadvantaged Pupils 
and use of Pupil 
Premium Funding
School inspection Handbook, aug 2016
How familiar are you with paragraphs 180 and 181 – disadvantaged 
pupils? Paragraph 182 refers explicitly to most-able pupils. Once you 
have read it, what can you see are the implications for your academy?

Now that you have access to your ‘unvalidated’ ROL summary 
report what do the relevant tables now tell you about ‘disadvantaged 
learners’ in your academy against starting points (low/mid/high prior 
attainment KS1) and vs ‘other pupils nationally’? 

 �Have differences in attainment been diminishing overtime? 
 �What evidence would you show to indicate that your strategic plans 
to diminish gaps is having an impact? 
 �Do you have information that illustrates progress from starting 
points?
 �What questions could it lead someone to raise with you or your 
senior leaders about the curriculum for most-able pupils in your 
academy?
 �How aware are you of your pupils’ progress from starting points 
(past and current)? 

‘The progress from different starting points of the very large majority 
of disadvantaged pupils is similar to or improving in relation to other 
pupils nationally.’ and ‘Pupils’ progress is above average or improving 
across most subject areas.’  School Inspection Handbook 2016 (Good 
Outcomes grade – 2) 

Could you talk confidently about their progress? How would you 
know? Who holds that information?



What have you 
realised?

So what will you 
make happen? How? 
Through whom?

Milestone 
expectations 
and 
monitoring

What was the impact on teacher 
and pupil performance?

So Now What?  
Strategic decisions

Assessed need Strategic decision and 
intended impact

Actual evaluated impact against 
assessed needs and intended 
impact on standards etc.

 � If I were a most-able child in your academy, 
what would the curriculum look like for 
me? Therefore, to date, what has been the 
impact of said curriculum offered for the 
most-able pupils both in the classroom and 
beyond it?
 � In your mixed ability classes how well do 
the teachers who teach the most-able plan 
for and challenge the most-able? Do they set 
challenging extension in homework tasks 
and use demanding books/textbooks?
 �What provision is there for the most-able  
beyond the classroom? How intrinsic is  
your provision for most-able, or is it just a 
fortnightly or termly bolt-on activity? 
 
 
 
 
 

 

 � Staff deployment: Are the most effective 
teachers helping to teach and plan for most-
able pupils?
 �How well do leaders know the quality of 
their teaching staff and deploy them? 
 �Can you talk to me about any resources 
you have for the most-able – text books/
language resources?
 �What does differentiation now look and 
sound like in your classrooms? If you are 
developing a mastery approach, it should 
also be also be focused on a differentiated 
approach to accessing the same learning 
points or topics, a clear route to greater depth, 
reasoning and enhancing self-help skills

What does your Pupil Premium 2015/16 Evaluative report and 
2016/17 action plan indicate?

 �How much pupil premium funding was received for the academic year?
 �Details of the main barriers to educational achievements that the 
disadvantaged pupils in the school face 
 �How the pupil premium funding will be spent to address these 
barriers and the reasons for the approach chosen
 �  How the impact of the use of the pupil premium will be measured 
 �  The date of the next pupil premium strategy review

It would be prudent to include disadvantaged most-able as part of your 
strategy to further improve/raise standards

Examples of questions about an academy’s pupil  
premium strategy:

 �What strategic decisions have been made to raise the attainment 
of disadvantaged pupils, through the use of the pupil premium 
funding? 
 � Before making commitments against the funding, how have pupils’ 
specific needs been assessed? 
 �  What are the specific needs of those pupils identified as 
disadvantaged most-able? What about for LAC/CLA pupils who 
attract a higher rate of funding?
 �How accurate is the rationale for spend when compared to the 
previous year’s costs, assessed needs, available research and an 

understanding of which strategies are most effective?
 �How have you planned to monitor and evaluate the impact of the 
spend on identified pupils’ and their assessed needs?
 �How involved and informed are those with governance responsibility 
about each stage of the process?
 �Does leadership and management of specific groups call into 
question your academy’s overall effectiveness?
 �How effectively are governors holding leaders to account – evidence 
of impact?

remember: The Inspection dashboard and ROL will show 
progress and attainment of disadvantaged pupils with low, 
middle and high prior attainment (End of KS1), enabling 
performance of the most-able disadvantaged 2016 cohort 
to be evaluated. So you need to be as prepared as anyone 
inspecting your academy.

remember: It is not about ‘in school’ gaps. The focus is on 
your disadvantaged pupils’ progress from starting points/
attainment as compared to ‘other pupils nationally’ and 
whether or not the differences are diminishing. Are they?

Most-able
Questions focussed on the most-able: 

 Pupil Premium report and action planning



Coasting?
We all know that the ‘coasting school’ definition will be 
applied from december 2016, once the Statistical release and 
Performance tables are launched. the following ‘coasting’ 
definition, therefore, serves as a reminder: in 2016 a school will be 
coasting if it is below these levels in all three of these years: 

 � 2014 and 2015 – fewer than 85% of pupils achieve L4+ and pupils 
failed to make expected progress; and 
 � 2016 – fewer than 85% of pupils achieve the new higher expected 
standard and the school’s scores are less than sufficient. 

It is important that you are aware 
of this and are clear about the 
implications for your academy. Could 
this be a barrier to a ‘good’ judgement?

Remember: Regional Schools 
Commissioners (RSCs) will have 
powers to take formal action in any 
school falling within the coasting 
definition. Intervention could include 
requiring a maintained school to 
become a sponsored academy or a 
coasting academy being moved to a 
new sponsor trust.

W
hat does your academy’s Value 
Added (VA) data highlight 
about your academy and 
particular learners within 

it? If VA is sig- what might this throw into 
question about the most-able? Could the 
same be said for most-able pupils currently 
in the school, in all subject areas? If there 
are any improvements would it be possible 
to evidence, in a range of ways that actions 
leaders have taken to address this issue have 
been effective? What could be said, what 
might be seen in books or in lessons or heard?

What would be said about your academy?
‘in a wide range of subjects, including in 
English and mathematics, current pupils 
make consistently strong progress, developing 
secure knowledge, understanding and skills, 
considering their starting points’ 

What would be said about low or high 
or middle on entry attainers? Would 
evidence gathered indicate: 
‘despite high starting points too many most-
able pupils are not yet making consistently 
strong progress in subjects other than literacy. 

These pupils are 
not being given 
the opportunity 
to develop secure 
knowledge, 
understanding 
and skills in a 
wide range of 
subjects because 
the curriculum 
is ….and leaders 
have not…’

recent inspection reflections

Progress, Progress, Progress – 
against starting points
it is harder to meet the new expected standards – so how are you 
working to meet and exceed said challenges over time?

STEP
Mission
Vision
Values

STEP Ahead
We invest in our future

STEP Up
We all succeed together

STEP Way
We agree to do things like this

STEP First
We are all one team

Key points for all
 � Refine your Pupil Premium documentation, include 
milestones of intended impact
 � Ensure provision, arrangements and impact is 
extremely clear for your PPG children as well as those 
who are higher attaining PPG
 � SMSC, British Values etc – ensure you are clear about 
how you provide for the children’s development 
across the academy – how this matches your vision 
for the curriculum and what you want children to 
leave your academy with

Governors felt that:
 � the inspection process was open, friendly and non-
confrontational, adding that, while the questions can  
be challenging, the approach was far less adversarial  
than expected.

 � Inspectors were more interested 
in discussing the broad 
narrative over three years and 
how governors challenged and 
held leaders to account than in 
interrogating the minutiae of the 
most recent data

StEP FirSt
STEP Family in action: Amazing 
hands on support from across 
the Trust prior to and during the 
inspection. Many staff went to 
Wolsey to work alongside staff up 
to the night before the inspection. 
#Oneteam



t
he key questions within this 
Newsletter are to be used with all 
leaders, where appropriate. The 
building of capacity to strengthen 

leadership of high quality teaching, learning 
and assessment across and within all our 
academies is essential. At STEP we need 
to create sustainable good or outstanding 
academies that our STEP families and their 
children are proud of and succeed within.

So it is always important to ask:
 � Is there a ‘golden thread’ that runs through: 
school targets; improvement planning; 
individual leader action plans; performance 
management; line management, 
professional development; monitoring; 
assessment information; quality assurance; 
timely milestone evaluations; reviews; 
and learning conversations, or is there 
a disconnect that is creating a barrier to 
high quality teaching and learning which 
continues to have a demonstrable impact on 
the future successes of our STEP family?
 �How are we explicitly facilitating and 
teaching our children to become leaders of 
their own learning and rates of progress, 

academically and socially?
 �How have we decided to make use of our 
strongest teachers across STEP?
 �Which members of our team have we 
selected to lead on key priorities?
 �How should we reshape line management 
practices to more effectively develop our 
middle and senior leaders? Is it always 
appropriate to just have a meeting?
 �What else do we need to support and 
challenge our learning communities?
 �Are school leaders the gatekeepers of 
leadership development or is it a shared 
responsibility that is nurtured, shaped 
and facilitated so all staff feel valued and 
flourish?
 �How are you explicitly drawing on current 
educational research to enrich your 
learning community? If we don’t talk about 
it and encourage theoretical discussions 
how will the wealth of research impact 
STEP Academicians?
 � Is the curriculum and pedagogy within our 
academy built solely around the often lower 
starting points  of the child or does it also 
ensure that it is fit for purpose:  
 

to ensure we strive to allow our STEP 
Academy children to thrive within a 
curriculum that is designed and focussed on 
the highest academic and social outcomes.   
 
STEP Academies must be a place where 
the curriculum and pedagogy we promote 
and question explicitly develops children 
who confidently transition to secondary 
school. Our children must be secure in the 
understanding that their moral conscience 
and their GCSE and A level outcomes will 
shape their futures. 

StEP Primary is the platform from which 
they succeed. We must work to put the 

strongest springs in their step!

Just a few links:
 � http://www.ucl.ac.uk/ioe/research/featured-
research/effective-pre-school-primary-
secondary-education-project
 �  http://www.ucl.ac.uk/ioe/news-events/ioe-
experts-blog/
 �  http://www.ucl.ac.uk/ioe/news-events/
events-pub/dec-16/rationality-in-poverty

developing Leadership at all levels

Quality assurance and assessment

a
s you will be aware we are 
developing and piloting our STEP 
Wide Assessment Tracking system 
through SIMS Assessment Manager. 

The aim is to provide each Academy with an 
overview of agreed summative assessment 
information which we will eventually be able to 
track against ‘baseline’ data and ‘aspirational 
targets’, per pupil, by group and ability etc. to 
allow for swift and timely intervention as well 
as open up meaningful dialogue about the 
needs of our children, quality and impact of 
teaching, standards, curriculum, assessment 
etc. To ensure that the judgements of teachers 
inform the agreed assessment data gathered 
for analysis and tracking, we are developing a 
marking system where they will simply select 
one of three statements. 

For example, based on the teaching of 
writing within a teacher’s yr 3 class, he or 
she must:

 �make use of their knowledge of the child
 � reflect on formal and informal formative 
assessments
 � take curriculum expectations and high 
expectations of progress into account

this will help a teacher to decide
 � if the child is progressing as expected, 

below expectations or above expectations 
for that point in the curriculum year.

Additionally, a professional judgement will 
need to be made about a pupil’s Attainment.  
Once again, a teacher will draw on a range of 
assessment information to decide whether the 
pupil’s Attainment is currently:

 � at expected standards, below or above 
for this point of the curriculum year and 
according to academy specific curriculum 
expectations. 

remember: 
It is likely that the ‘Progress’ professional 
judgement will be different to the ‘Attainment’ 
professional judgement. For example, a most-
able pupil’s Attainment in Reading  might be 
deemed to be ‘at expected’ but the teacher’s 
professional judgement is that their ‘Progress’ 
is ‘below expected’ or a pupil with SEND 
might be judged as meeting expected progress 
as they are on track for EHCP/IEP targets, but 
not on track for attainment.

this could be because:
 � they are not yet applying inference skills 
taught to infer deeper meanings
 � they have not developed sufficient 

behaviour for learning skills
 � they are only putting in minimal effort as 
their independent/self-help skills are only 
in their infancy
 � the curriculum has not, as yet, been 
effectively differentiated to support deeper 
learning for progress 

Contact: Jennese alozie, StEP Head of Standards: jennese.alozie@stepacademytrust.org or visit www.stepacademytrust.org

Professional judgement is not… an 
excuse to label the child as lazy, it must 
link to the learning root of the problem. 
Teachers will need to question what is 
it that is holding the child back and how 
can we intervene to unlock said barrier 
through learning/the curriculum 
etc? Quality assurance in relation to 
professional judgements is the prime 
responsibility of the Headteachers and 
their leaders. As Head of Standards, 
I clearly have a role in the quality 
assurance of a range of leadership and 
management systems, processes and 
practices and will continue to support 
and challenge all school leaders across 
STEP Academy Trust. In addition, the 
Head of Teaching and Learning will 
continue to provide necessary support 
and challenge as all staff develop and 
share effective ideas and strategies.


